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ABSTRACT
Second language (L2) speech ratings have been associated with phonological factors
such as segmental errors (Munro & Derwing, 2006); word and sentence stress (Field,
2005; Hahn, 2004); pausing, articulation rate and speech rate (Munro & Derwing, 2001;
Trofimovich & Baker, 2006); as well as pitch range and pause length (Kang et al., 2010).
Additionally, studies that have examined the different components of comprehensibility
in speech (i.e., the perceived ease or difficulty of understanding a message, see
Derwing & Munro, 2009) have linked not only phonological but also lexical and
grammatical factors to the perception of comprehensible L2 speech (e.g., segments,
word stress, fluency, grammar, and vocabulary, see Crowther et al., 2015; Saito et al.,
2015; Trofimovich & Isaacs, 2012).

Studies on the way native and nonnative listeners rate L2 speech for comprehensibility
have reached different results. For example, nonnative listeners have been found to
rate L2 speech either more severely (e.g., Fayer & Krasinski, 1987; Kang, 2013;
Rossiter, 2009) or less severely than native listeners in different studies (e.g., Brown,
1995). In contrast, other investigations have not found significant differences between
both groups of listeners (e.g., Derwing & Munro, 2013; Flege, 1988; MacKay, Flege, &
Imani, 2006). Although these studies have reached conflicting results, and there are still
several aspects that need to be studied to better understand what constitutes intelligible
and comprehensible L2 speech (Derwing & Munro, 2015), no investigation so far has
analyzed the way native and nonnative language teachers rate comprehensibility in L2
speech. Thus, language teachers’ reasons for rating speech in one way or another have
remained mostly unexamined.

This mixed-method investigation examined the way native ESL and nonnative EFL
teachers rated the comprehensibility of ESL learners from different L1 backgrounds. It
investigated two different questions: (1) Do ESL and EFL teachers rate

comprehensibility in the same way? (2) What linguistic aspects (i.e., phonological,
lexical, grammatical) do ESL and EFL teachers base their ratings on? Using
spontaneous speech samples from ESL pronunciation learners, two groups of ESL and
EFL teachers rated these speech samples in terms of comprehensibility. A set of
quantitative analyses indicated that the group of nonnative EFL teachers rated the
speech samples more severely than the native ESL teachers. Additionally, qualitative
analyses of stimulated-recall interviews carried out after the rating task revealed
differences in the perception of linguistic aspects that constitute comprehensibility for
both groups of teachers. Such perception of different linguistic aspects seemed to be
rooted in teachers’ pedagogical knowledge, teacher training, and familiarity with
different types of accented L2 speech. The results of this investigation are discussed in
terms of their implications for L2 pronunciation teaching and teaching training.
(438 words)

BIBLIOGRAPHY

Brown, A. (1995). Minimal pairs: Minimal importance? ELT Journal, 49, 169-175.

Crowther, D., Isaacs, T., Trofimovich, P., & Saito, K. (2015). Does a speaking task affect
second
language comprehensibility? Modern Language Journal, 99, 80-95.

Derwing, T. M. & Munro, M. J. (2009). Putting accent in its place: Rethinking obstacles
to
communication. Language Teaching, 42, 476-490.

Derwing, T. M. & Munro, M. J. (2013). The development of L2 oral language skills in two
L1
groups: A 7-year study. Language Learning, 63, 163-185.

Derwing, T. M. & Munro, M. J. (2015). Pronunciation fundamentals: Evidence-based

perspectives of L2 teaching and research. Amsterdam: John Benjamin Co.

Fayer, J. M. & Krasinski, E. (1987). Native and nonnative judgments of intelligibility and
irritation. Language Learning, 37, 313-326.

Field, J. (2005). Intelligibility and the listener: The role of lexical stress. TESOL
Quarterly, 39,
399-423.

Flege, J. E. (1988). Factors affecting the degree of perceived foreign accent in English
sentences.
Journal of the Acoustical Society of America, 84, 70-79.

Hahn, L.D. (2004). Primary stress and intelligibility: Research to motivate the teaching
of
suprasegmentals. TESOL Quarterly, 38, 201-223.

Kang, O. (2013). Relative impact of pronunciation features on ratings of non-native
speakers’
oral proficiency. In J. Levis & K. LeVelle (Eds.), Proceedings of the 4
Pronunciation in
Second Language Learning and Teaching Conference, August 2012 (pp. 10-15).
Ames:
Iowa State University.

Kang, O., Rubin, D., & Pickering, L. (2010). Suprasegmental measures of accentedness
and
judgments of English language learner proficiency in oral English. Modern
Language
Journal, 94, 554-566.

MacKay, I. R. A., Flege, J. E., & Imani, S. (2006). Evaluating the effects of chronological
age
and sentence duration on degree of perceived foreign accent. Applied
Psycholinguistics,
27, 157-183.

Munro, M. J. & Derwing, T. M. (2001). Modeling perceptions of the accentedness and
comprehensibility of L2 speech: The role of speaking rate. Studies in Second
Language
Acquisition, 23, 451-468.

Munro, M. J. & Derwing, T. M. (2006). The functional load principle in ESL pronunciation
instruction: An exploratory study. System, 34, 520-531.

Rossiter, M. (2009). Perceptions of L2 fluency by native and non-native speakers of
English.
Canadian Modern Language Review, 65, 395-412.

Saito, K., Trofimovich, P., & Isaacs, T. (2015). Using listener judgments to investigate
linguistic
influences on L2 comprehensibility and accentedness: A validation and
generalization
study. Applied Linguistics, 36,

Trofimovich, P. & Baker, W. (2006). Learning second language suprasegmentals:
Effects of L2
experience on prosody and fluency characteristics of L2 speech. Studies in
Second
Language Acquisition, 28, 1-30.

Trofimovich, P. & Isaacs, T. (2012). Disentangling accent from comprehensibility.
Bilingualism:
Language and Cognition, 15, 905-916.

BIOGRAPHY

Joshua Gordon Zamora is a Lecturer in the Department of English at Universidad
Nacional, Sede Regional Brunca. He has taught ESL, EFL, and Spanish as a foreign
language. He has trained pre-service and in-service ESL and EFL teachers in the U.S.
and in C.R. He obtained a PhD in Second Language Studies from Indiana University,
Bloomington. His research interests include L2 phonology and L2 pedagogy, particularly
the interface between both areas in the teaching and learning of oral skills.

